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ABSTRACT

Ys , This curriculum Quide for secondary students contains
learning activities on population and social change. The guide d

) revolves around four major, concepts. The first concept is population 7

change which refers to the numerical increase or decrease of

population. Populatlon distribution is the second major concept which

refers to the patterns of where people live. Included are references

to economlc, cultural, g ographlc, and psychologlcal factors. The )
third concept is the effects of population chanpge on both the natural -

and man-made .environments. Planning for the future . bis the last .
concept covered in the curriculum guide. For each of the concepts,. BN
one major\learning activity is 1nc1uded with questions, supporting '

" concepts, 3nd evaluation. The guide 1iSts suggested instructional: '

objectives as well .as an evaluation form for teachers ‘to rate the
curriculum gdiide. Ideas for additional learning experiences and
sources of ‘further information conclude thezdocumeﬁt.WKAuthor/JR)
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Int nductmil R

L {
. 1 . ‘ * , ,
This is a guide for highschool teacherj“{ho want to develop a

[
v

short unit on population and ‘slocial change. ™ .
It 1s ’d1£f1cu1t to w 1te \t«urnculum gu1de for all teachers, since

We have 1nc1uded a series f sample 1earn1ng exper1ences hopxng that |

gamzed in a log1ca1 magner. Some w111 w1sh to follow the sample learn-

1ng exper1ences closel , while others may p1ck and choose among them,

to you and your students. ’ .’ gL .
{ Some of the mater1a]s conta1ned inthis guideare der1ved from two

recent stud1es pubh hed by the Upper Midwest Council - Recent Trends/
Future PrOSpects, and opulat1on .Mobility in the Upper M1dwest While

4

.some of the mate'rlfals are based upon these studies, the basic concepts .

and.goals’ transcea?ld the specific data and 1e/d themselves to use with a
variety of materials in several subJecgareas ' 4
s
As you use éhls guide, and 1mprove" upon 1t, please contact us so

that- others may benefit, from your exper1ences‘ The evaluation sheet at

the end of the guide is for th1s purpose

L S \é{/ S
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‘ w st. However, upon reflectmg, we see that the Upper Midwest is

Whv Pnpulatiun —Studies?_ o

Educators, students and the general public are demand1ng curr1cula

that address some of the press1ng social issues of the present and future

%
within a framework that helps students develop basic intellectual skills,

Almost da.1ly, the news med1a confront us with problems through— -
out the world that relate in some way to populat1on cha&e and distribu-
tion.” The world-wide food shortage, which has already assumed crisis

dimensions in some areas, is directly related to population growth and «

‘the question of how many people the earth's surface can Support. Urban

unrest, in American cities dur1ng thel l960's reflected the w1deSpread and

complex social problems that resulted, in part from the mass m1grat1on

v
a

of people from rural areas to c1t1es.

v

At first’ glam:e starvation in Afr1ca and urban tens1ons in America
)

may seem-far away and irrelevant to man%r res1dents of the Upper Mid-

directly related to these areas and the1r problems. As one of the world'

great food- produc1ng areas, the Upper M1dwest is asked to provide sus-

tenance to-the world's growing populatwn. Today, some African nations

ask us for food that they cannot pay for. Perhaps tomorrow,, much of

Europe will sk the same. Our cities have grown and will likely con- -,

tinue to do so, as a result of many young people leav1ng their rural

heritages for the JObS and glamour of the urban centers. While the larger .

urban areas have grown, many smaller Upper M1dwesf,ern corhmunities

complain that they' are losing their young peopl_e - and, consequently,

their futares - to the cities. , ‘ P ' - ' "x,! -
" Thé.causes and cons equences of population change and distribution- ‘

‘are tm;ely\and important subJects for classroom study. It is ce®tain. that

most of your students*will marry, ra1\se families and change res1dences‘ "

-within their lifetimes . Population Studies provides the opportunity for

them to reflect upon tth powerful set of phenomena of which they most

certainly are a part. . . .

! I
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b - - What is Population Studies!
h . f
Populatiop Studies focuses on changes in the size and distribution
1 of population in a given area. Those~who study populdtion do more than .
couht numbers of people, They seek to identify patterns of change and

hypothes1ze reasons for these patterns, o . .

tion Studies has an historical dimension. An important Tesoyrce for { .

studymg populat1on changes in Amer1ca is the U.S, Census of Population, .

which provides a population prof11e of the United-S 's every ten years, —_
t}g:je 19@0 and 1950

- L d
céunts, ;and not1ce d1fferences and s1m1lar1t1es among them.

|

|

i

|

\

|

|

|

Because it is concerned with population changes oventime, Popula- i
|

\

|

|

i

For instance, we can compare the 1970 Census with i
\

A " Population Stud1es also has an.economic dimensic We some-
& ';, ‘t1mes f1nd that patterns of populat1on change, especiall m1gration are
% z:\ related to patterns of economic >change. The availability of jobs often
influences people's dec1s1onp/ regarding whethér, and where, they will

* mqve., Sometimes, the ex1stence of a large labor pool influences busi-

)
0

e nesses to locate in a part1cular area.

’ The geographical perspective plays‘an impdrta,nt role in the ’study , .

g " of population ch}nge and distribution. Geographers are interested in ‘

!
l - ‘ N .
f differences and changes over space., When we study populat1on, we stydy
. : —_—
/ changes in the numbers of people in certain areas dur1ng a part1cu1ar

per’1od of time, thus comb1n1ng the h1stor1cal and geograph1cal perspec-

’
——

tives. . . R

-’ - v ! '

In addition, Populat1on Studies has socmlog;cal elements. When we

1dentp£fy patterns of population changé in an area, soc1blog1ca1 questions *
‘are suggested Why do some gpoups leave an area 1n great numbers’ '
(for 1nstance the m1grat1on of r»{ral black workers from the South)? .
W.hy do some groups move to an area 1n/gr‘eat numbers (for instance,

the migration of ruraf black workers te Northern c1t1es)° F1nally, why .

. do some. people never move? . . 8
" : LN Lt \

-
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LR . 1 . . 1
Sometimes sqciologic ai guestions are not enough,- and a psychologi- T,

cal question must be asked. Whyh, for instance, do Americans move f
more often gha.r; many other peoples throughout the world? Wha‘t is the [/, a
1mpact of urban crowding on the emotmnal we11 -being of the 1nd1v1dua19
Population Studies has a pol:,};_:,ca dunensron as well, smce political ’

decisiong.bften influence patterns of populat1on distribution. Wha.t gov=
ernment policieg have contributed to m1gra.t1on in the pa.st'? The Home—
stead Act of the mid- nineteenth century, which made 1nexpens1ve°land .

_ ’ avai‘lable to those willing to settle i, comes to mind as a classic exam: o
L ’ ple. What ,gove!nment policiés might have an 1mpact,upon population
size and distribution in the future? What m1ght be the effects of a con- S ‘
scious political decision not to have a.population afd Settlement pol1cy9 .. |

o We may also ask philo$ophical questions, For 1nstance, 1f over- . .

popula.tlon is determlned to be a threat to humanity's well- belng, is gov- ' :
- .
\

ernment justifiéd in taking steps to coQ.trol populat1on growth ‘and/or )

. - distribution? - . : C o ‘ ‘ C . 3& |

‘ . Population Studies refez‘g tora themat1c area, and ngt any partmu— 4 : |
lar academic discipline. It calls upon many academ1c d1sc1pl1né.s to "o ‘ ) |

_/’ N * answer its questions. In addition to the above’ areas Populatmn. Studies ‘; ) . { }

E has religious and scientifie d;mensmps Its 1nterd1sc:lp11na.ry nature . }

makKes Population Studies particularly exc1t1ng for use in schools . We T

are, after all, edu€ating future citizens who will need many dz;'ferent

t 3 :
. . . 3 . S < OER

perspectives in order to perce:.ve and resolve tomorrow 8 proiﬂems . %
‘-
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Skill 'Objective‘s o/ .
1) Students develop the ability t ’Za.d and interpret several types of

BTN maps, tables, charts and grap’ii. . .
’ 2) . Students develop th‘e ab111ty to extract frends from organized data.
, /’ 3) Students develop the ability to hypothesize various reasons for
) S revealed trends. ‘
, - . . ‘ ) L
S Knowledge 'Objectiveé 110 - ‘ ‘ Co \ : . / -
b 1) Students recognize, the basic patterns of population change in thé *
"/ # . Upper Midwest, and their relationship to patterns. throughout the .
/ ﬂ rest of \the United States and the world ‘ \
' '/ ) 2) Staents recogmze bas1c factorg contr1but1ng to populatmn change
Lo . \ and distribution. T
3) Students understand certa.iné key terms and concepts felata';ng to
popula.tlon ch.inge and d1str1but10n ‘ " : . i
4) Students recoghize that contmumg changes in populat1on s1ze and ’ T .
) ’ d1str1but1<2/n will have 1mportant social consequences. . L
5), Students recognize that various regions are interrelatéd to, and
. +  interdependent upon, one another. . » ‘
. ] ) o o
Affective Objectives ..
- 'I) Students recognize that they will be involved in population cha.nges
and their consequences-in the future. . )
¢ 2) Students recoglze that the "fut:ure'i is véry near at hand, and is )
‘ . ' / . somethmg always t‘o be, considered.
A . ,
¥ - "’ : " 4 i \ ’
121 . . R ~ .
‘i K ! ,. N [
“Q e, ¥ « - g o . &
" .
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“Key Chncepts_and\, Questions

Al

The sample lessan plans in this guide are organized around four

Y -~
major concepts - '"population change", "population distribution’ ; !'effects

of p0pula.t10n change” and '"planning for the future', These concepts
are 1nterre1ated The f1rst two are phenornena. \The third. deals with
the way in which we perce1ve ‘the 1mpa.ct of these phenomena. on our en-
vironment and ourselves. The final coqs:ept déscribes how we might

choose to react to these perceptions and thus help shape the future,. ' d

.
—

These major concepts can be thought of as umbrellas covering

_—

numerous supporting concepts which relate to one another and to the

majof concepts, Since it is often difficult to teach a large, comp1e3<
congept 2ll at once, it may be easier and more effective to teach it.in
parts, The following descr1pt1ve outline offers one way of v1eW1ng the
major concepts in 11ght of theJ,r parts, their relation to one another a.nd

the 1mporta.nt questlons related to 4hem, = ’

The purpose of this dutline is to help teachers develop unified,
conceptually-ba.sed lessons on the subject of population and social change.
It is not a'vocabulary list, ~ Teachers may wish to rework some defini-

tions in order to make them more ea.silsr understandable to students-,

EN

-~

MaJor Concept --- POPULATION CHANGE o

PoLIatlon change refers to the numerical increase or’'decrease

-

I.

“of population, This can result frbm two processes, The first is ‘

natural increase, the result of an 1ncrea.sed birth rate, a decreas-

- ed.death rateg or a co ion of the two.
migration of peoplg”into or out of an area.

member tha.t population change ra.rely results from J\J.St one of the

The second process is

It is important to re-

above processes in isolation.
s
o A, Qgestmns

. . — -
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II.

Why does population grow? Why do some areas lose
population? , '

Are there limits to population growth?. If there are,

-

.how can we determine these limits? .

Supporting Concepts’ ' . .

1. Change - to become different from what has been.

2, Factors - things that influence ;;henomena. such a%
population change; fot example, health care services, 4
nutr1t1on, cultural va.lues and norms. h

' 3. Interdependence -a cond1t1on in which several things

. need one another in order to survive or prosper.

4, Life Cycle - the stages of hnm’a.n growth and develop- ! ~
ment (including childhood, adolescence, young adult-

+ hood,'middle age and old age) taken a5 a wHole.
5. Limits to Growth - assumed boundaries beyond wh1ch
. cont1nued growth would have a destruct:we effect upon-

)
the natural and/o¥"s ocial environment. These.limits

JA . vary with regard to the value systems and level of

technological development of a society,

6. . Zero Population Growth (ZPG) - a condition in which
the numbers of births and deaths are equal, 'thus stabil-

. : izing change. If prgsent fertility rates continue, it is
. estimated that ZPG, or populatmn stability, will be X
. reached in the United States sometime in the first half }\ T
of the twenty f1rst century. ’
Major Concept -—- POPULATION DISTRIBUTION

P_Pula.tmn distribution refers to the patterns of where people live.

r

"The idea of population den!ntydhow many people live within a speci~

fic area) is central to discussing p0pu1at10n distribution. Popula-

tion distribution is the result"of the interaction ok va.ri()us factors.

Ch1ef among these are the 1nteract10n of human beings w1th one

another, and human béings w1th their natural and man- ma.de envi- = —

' . - [

v

’\ -~

-

&

v



K “ - . . a
ronrgents _ Population distribution is 1nf1uenced by ec onomic, «¢.
‘cultural, geograph1ca1 psychologlcal and other factors and, in .

) turn,-has its own impact upon each of .these-factors. ‘

' A, Questions ’ . ’ £ “‘.

1. What factors cause people to sett1e in certain areas -
{urban, suburban, exurban and rur.al) rather than others
at different tim'es in hlétory” )

2. Do certa1n kinds of env1ronments attract specific types

of people'?

3. ©° What is the impatt of populat1on ‘distribution patterns

on the environment? oL, .

o : 4. How does the prevailing technology - and assodlated

. wa‘ys of earning a Mving = influence how,many people

T can be supported in an avea? S T

N ‘.‘v“/\ B. Supporting Concepts ' L ) . ;
, E . 1. Change -see above. B )
i ’ 2. Factors - see above. . o .

) 3. Alternat1ves --the various oppoftunities ava11ab1e in a
M\ G\‘gwen S1tuatlon. < \& Lo, . ‘. .

4, Dispersal - the spread, in this case of population,
P P . P

. ° over an extended geographical arga. s

N 5. Migration - a change in res1dence that severs most
’ - ° . . : .’\.,.
° . social and economic ties. - oL .
O - 6. Life Cycle - see above. ) o
: 7. Interdependence - see above. S , ’ oo
-III. sMajor. Co cept --- ERFECTS OF .POPULATION CHANGE s

Popalat n change and d1str1but1on have def1n1te effects on both the "
natura.l and man-made envmronments. The nature of these effects,
and the way$ in which they interact with one a_nother to shape the

\ .
future are unportant _ '

. -

Al Questions ‘ . .4 N .
o " 1. Is there enough food and natural resources to Susta1n a
‘ 13 . )
# ; ,

4
QD
Q
—
-
YEN
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o ' s ' v
L . ? . .
~ L4 . >
F N \ A : > .
- - M B a ?

. _ .« . S ‘- Lo - .
. * “ ) ' ' , *
. g'ro*win population at its presenl;levels of consumptlon'f . S

2. What are the effects of pof)ulat1©n growth, or dec11ne N .

’ on individuals, commun1t1es, nat1ons, and the wor].d'f
e g
- What are\ the poss1b1e benef1ts and problems'?

o { ‘ < "1
. B, Supportmg Concepts . © - . e \'

1. Change - see above.
o2, Life Styles - the cultural, soc1a1 and econorx)z.c patterns

P within a.particuldr soc1ety i

S . o

3.- ~Values - that which one holds in hi ét’eem, or prizes, o

PL I .and which give direction to dec1smns/‘and"5ehavmr.;> T e
- A B 2 e . R o'
. : 4. Alternatlves - See above T, .- A - S Lo
T T s, Consequences - th results . of}oecific actions or e -

‘ evemts P L e
1v. .* Major Concept --- PLANNING FOR THE FUTURE’

People may choo’se to <respond or not respond to the phenome

- around them. One pos s1b1e fo«sponse to the phenOmena of popula- \:,_
- tlon change and d1str1but1on is to.plan; for the fu re. _This" responséki

' 1s based upon the assumptlon that human b 1ngs are capab].e of ,

e

1n£1uenc‘1ng their futures - in this case, oh g the patterns and’ !
- . e.ffects, of populat;.on change and distribution.  In planmng for the ‘ o
futdre, the que,stmn is not merely ”can we'', but also ”Ought Wel? = ‘i'
A, Questlons :._ : ' : o . ,( . X ) » < ‘ ""’ ?
. ‘ 1., Where should people live, and how many should liye 1n ° ; .
: \ each area'? Who, should decide this? S
2. Q qCan populatlon growth be rnanaged? “Who has the a;uthor— y
. ity to. manage populatlon growth" h g N " f.
o 3, What alternative futyres are possible? Desuable‘i ™ !
. ’ ’ . Who has the authority to answer these @estlons and L . k
C, ; 4ct on the answers.? ' oo e ," v ‘
B.  Supfjording Concepts - - ‘. - oyt }
o ol Change - see above. - S ¥ . L . ’ |
é" ctors - see ahove. " . 95 P Lo 1
. ° s . 4 T . N b
o 14, : . ! I ’ . ,\‘ \ '
’ L= ' ‘ L ¢ >
9 . ‘ ) 7 . . ¢ '1‘ J

o T 00tz 0




3.° Trend - the change in_é_chanactqristic from"pas;t, to ’
< . . . - " ¢ * .
. present to future, ’ - /

-

v
. ‘Description - a portrayal without recommendations.

. Prescription - a recommendation for specific action. \

4

' : 5.  Alternatives - see above, o . .
6
7

. 'Pla.nmng < the sett1ng forth of alternative prOgrams to - .

accomphsh agreed upon goals. e . : .

. .1 -8, Scenario - a comprehensive descrlptlon of a possible ..

future situation, considering the interactioh of factors’ .
SN - . - .

’ over time. v . ot

T . 9. * Decision Making Process - the formal, or informal,

.. procedure by which decisions are arrived at. - - -

-
e

Development - an ongoing process’, coordinated or

s 2 e . uncoordinated,’ leading td‘wa’rd a conceived outcome.
L2 . -

ERlc I
. * . - ' ()00139 .




Sample Learning Experiences

» Y

s . P " N .. . . . .
., MAJOR CONCEPT --- POPULATION.CHANGE T
/ : ‘ ol
i B
OBJECTIVES (numbers cor.relate with "Instructional Objectives" sectlon) D

Knowledge Ob_]ectwes

&

) 2) ~ Students recognize, basic factors contr1but1ng to populatlon changes:
e ' G and d1str1but10n. -
' 3) Students understand certain key terms and concepts rélatlng to
) : ) populatLon change and distribution. .
4) Students recognize that continuing changes in population size and

distribution will have important consetlgences.

’ . Affective Objectives ) -

1) * Students recognize that they will be involved in population changes ® ) g

and their conggquences in the future.

~on

3

. PROGEDURE . ' .
The heginning of a unit on population and sogial change-should be -
devoted to creating a receptive atmosphere on the*part of the students.
*" This may be accomphshed in several ways. " For example, teachers can
,beg1n%y relat1ng population change directly to the lives of the1r students
' Using outline maps of the world, teachers can ask students to plot the
birthplaces of their parents and grandparents, and even their great
grandparrents. Aftér completiig this task (students may have to finish
it at home to get input from parents}), teachers may desire to hang all
maps on the Bullet1n board so that students can se\ the d1vers1ty of th€
mobility backgrounds thal; exist within the class.
Another way of setting the stage for.a unit on populatlon and soc1a1
t change is to discuss a relevant news article, ediforial or film . .For
example, the fbllowmg learning experle\nce is basedvupon a;;rtlcle
entitled Growth: Not So-Fast!", from Newsweek, August I3, 1973..

§.

P
- ) ;
17 . -
.
.
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1)

3);

-

Make oopies of tﬁe article and hand them out to students to be read
‘and analyzed the night before’ 1t,w111 be d1scussed in class, Ask’

students to underhne what they feel are the main paints of the arti-,

cle and make notes as to what po1nts they feel are open to debate, °

D1v1de the class into several small groups (4 F students) and ask

each group to discuss the theme of the art1c1e as t}}.ey see it, and -.’“

at least sQqme of the following uestlons: , A

a) hat is meant by "growtq}%'g Growth of what? Are thefe any
other kinds of growth_(see-/,é'l on copy of article)? These.

questions are related to knowledge objective £3 (above).

Is the Speed or rate,of growth 1mportant9 Why or why not -

(see # 2 .on copy of article)? This quest1on is related to know-

.

ledge objective # 4.

.Is there any relationship between population and Jemploy-\

ment growth (see # 3-4 on copy of article)? This questjon
is related to knowledge objective # 2. N '
According to this article, what are the good and bad conse-,
quences. of growth? What do you feel are the consequences
(see #6 7 on copy of art1c1e)’? These questions ate related
to knowledge objective # 4 and affective # 1. , - n
Can growth be rnanaged in a democraticr way ? Explain your
opinion (see £ 5, 6, 8 on copy of article)? This quest1on is
related to affective obJectwe # L

Who does Charles Lee mean when he Says "we'? (see ¥ 9
on copy of article) This question i related to affective ob-

. Jectlve E 1.

. e

) As groups ‘are busy discussing these questions; teachers should

circulate among them, serv1ng as resource persons and generally
mon1tor1ng discussions. . .

‘When groups have had acfequate time to discuss these questrons, ’
they can be }Srought back together as a whole class, They can then

exchange the1r conclusmns with each other, As they do this,,

r




y teachers can introduce, where apprdpriate, the following concepts
, (reIer to ”Key Concepts and Questions''):

ay Change

N o i
b) &';'f,Fa.ctors SRR . ,

-

VA c) * ' Limits to Growth '

E VA LUA TION

’
A . - L4

If teachers feel the need for an eva.lua.tmn exercise to test the
effectiveness of this lesson they may assign students to write brief
pos1t10h statements on both sides of the popula.tlon growth issue: "Popu-

la.tlon Growth « Pro' (250 words) and "Poptlla.tmn Growth - Con" (250
words). T

-
bd

K : \
SUGGES TION ' ST ' '

- v < 1l
<o

“ b
: . - In order to set the tone for this lesson teachers may wish to

create a collage on the theme of populatmn growth, takm—g care to in-

, clude p1ctures which present both the positive and nega.t1ve aspects of ~

the subJect An alternatwe is to have students make their own collages

at the end of this lesson. "
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BUSINESS AND FINANCE. . | = o ' L

. .. : ‘s 5 . i

twice as the Dutch Finance Mimster. He growth to a more manageable level. pro-grow#h spirit has risen to a new peak
is basically devoted to fixed foreign- ' The legislature has passed a law that with Disney Wdrld ballooning land val-
exchange rates, but he is flexible enough  gives the state the right to regulate the ues and providing thousands of new jobs.
to support gdevaluation or revaluation as  construction of power plants, airports, “This couhty doesn’t have a lot of no- ,
a solution té short-term difficulties. ° office buildings, industrial parks and growth feeling,” says builder William L

Witteveen assumes his new post Sept. housing developments and to govemn Baker. “People are caught uphin the eu-
1, and thus will preside over'the IMF’s the use of 2.3 million acres of choice phoria of .Mickey Mouse and making [
next annual meeting in Nairobi, At that Florida land. While -there is still some money.” Some Big Cypress residents and -
meeting, the Committee of Twenty will question how vigorously Florida will developers are bitterly resisting efforts to
present its r%zognmendations to the full exercise its powers,” the fact is that the compel -them to sell their land to the

125-nation ; 'barring -any major state,this year discouraged Volkswagen state, and somebody recently took a pot-

stumbling blocks, further refinements will  when it advanced tentative plans to lo- shot at a conservationist visiting the .

-be made, moving the world“anotherstep cate an assembly plant there. Even swamplands. . L ’
* closes to permanent monetary reform— though it would have employed 10,000 Losers: The biggest backlash could

_ ‘pethaps as early as the fall of 1974. .. ,'persons, state officials felt it would put come from labor and the poor, those who
, oo great a straln on water, sewage and  stand to lose the most it the state tumsl7
e~ GROWTH: . —_ other services. State authorities have de- away industrial jobs and Jow-densi
ITT——S—— ) Tayed ITT Community Development zoning sends real-estate prices far out oi .
- Not So Fast!'~ Corp.’s plans to continue with a huge ° the reach of all but the affluent. Several
— . new subdivision in the wetlands of unions have opposed various building
*  Every wgtk, 6,000 more Americans rural Flagler County until it details how moratoriums; the Dade County growth-
take off onAvhat they think will be a per- it will control water pollution in the area. moratorium referendum only narrowly .
manent ycation by moving to Florida. 4 Local communities have been ho less passed in black and Cuban neighbor- :
The ,inflix * of pewcomers continues at active. Key Biscayne, for instance, has _ hoods and failed altogether in white- and
. such a high rate, in fact, that the state’s set a moratorium on zoning changes and  blue-collar Hialeah. “This is a potential

q

-
DIRL.

My Edward Slater—Photo Trends

Flori(fa:\ﬁlz( i e'.“ﬁi;ﬂl riscs: How compatible?

B . N j Jack Hutton

population is expected to double to al-  building starts until new environmen- political coalition and a strict no-growth" ‘.
most 15 million By the year 2000. But tal studies are completed. Boca Raton, policy would bring it out,” State Sen. |
now growing numbers of Floridians won-  where some choice beaches ‘are now Robert Graham said “to Nt:,wswm;f:’s,

der whether unchecked growth isn't in shadowed'in late afternoon by fortress-  Laurie Lisle. o R
the end going to_wreck the very life- ljkicon iums, has placed an abso- Aware of the danger, Governor Askew’ ,

style that draws new inhabitants_in the lute limit on the number of housing units  insists that he only favors s reading the
rst_place, and the state is beginning to  that can bé built within its confines. owth _more e\}exxxl to keep the mt-
apply the brakes. “We are abandoning ~@onserve: Public support for a slow- owing urban areas from chkirm.g"
% the attitude that growth, inc ulaing in- ° down has grown so that a Dade County “While some-of our metropolitan_cenfers
dustrial growth, is j%(ﬂ for the economy official says, “It's getting politjcally &-  may already have enough people and
regardless ‘0f the problems it brings to pedient to be a conservationist” in” his eénough jobs, many of our rural dreas
the state,” Gov. Reubin Askew declires. county. And on the state level, Floridi- must have more,of both t ive,” he
Other states are_also trying to.control * ans last November voted almost 3 to 1 spys. Charles Lee gf the Florida Audu-
wowth~Last week, for example, New for a $240 million bond issue to buy up  bon Society pufs i more bluntly. “We’re
York rejected an application for a huge swamps—which are valuable natural wa-  trying to direct, growth where'it will do 7
recreatfonal-home development in Ac%'- ter reservoirs—and beaches. The first the least harm,”*  / .
rondack State Park. But Florida, which purchase, of. Big Cypréss Swamp, is At the moment, one of the' biggest
- has béen among the leaders in attacking about to be completed with the aid of selling. jobs the state. has is to convince
the pyoblem, provides a good indication  Federal funds.  .* t industry that it has embarked on'a policy
of the way things might develop. All But not everyone shares the new mood  of careful growth rather than one of no

levels of government in the state have about growth. For example, in Grange  growth at all. Last spring, th¢ govem-
tﬂkelil steps that will at least slow dowyy County (which includes Orlando) the ment ran ads in several business publica-
Q , : . ;

B ‘ : « L . ' Newsweek, August 13, 1973
S . - . 00047 , N
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) Copyright 1973 by Newsweek, Inc. All r:fghts, reserved ~
.8 - Reprinted by permission.
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.. MAJOR CONCEPT ~-- POPUTATION DISTRIBUTION ; - )

-

OBJECTIVES (see "Instructional Objectives') ) ’ . T
Skill Objectives * : ' ,
1) Studekts develop the ability to read several types of maps, tables,

cha.rts and’ gra.phs
, 2) Students deve10p the abilfty to extract trends from organized data. '+
‘ 3) Students develop the a.b111ty to h,ypothes1z.e various reasons for

reve aled trends,

" Knowledge Objectives '. ' - )
2) Students recogmze basic factors contributing to population change '
y ’ and d1str1but10n S . ‘
. 3) Students understand certain key terms and concepts relating tq . X
- .. popylatica change and distribution. ‘ . ' o .“’ ; v o
. 4) "St\‘ldents_recogni:ze_tpe.t continuil:lg changes in popula.tioh size and -

. distribution wil} have important social cons q’u.ences.

f PROCEDURE

- N One wa.y to introduce the concept of POPULATION DISTRIBUTION
- is for teachers (perhaps aided by local experts) to take students, on a
guided tour ‘of their town or city. _Before the tour, students and, tea.chers
should diaw up a list of things to look for. 'The following is an e;ca.mple
a) . .. Where do people live? What different kinds of housing are ava11ab1e9 a
. . b) - ’Wher‘e _do people work? Whe are the\ major employers ? Do many ‘
'Fh peopjl_ewliy'e out of town a,nd‘commute to work? Do many people
‘ comimute to work out of town?

'
~

-C.Z) ‘ Where do people shop? . ' .

s 2

d) Whea:e do perle play'? Are there parks, baseball éxamonds sV1m- ‘

ming areas?

A . S, ‘ b
- s 523 N
[ e




£)
g)

h)

see,

'( B
. . . i !
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Where do people léarn?  Are there any facilities for p&st-sec ndary

mixed housing? ? g

. What kinds of enterta.mment are ava11able?

Students should Be encouraged to t;ke notes du‘rmg the tour.,
The. day followmg the tour should be devoted to class d1scuss1on.

General 1mpress1ons "should be sol1c1ted first, D1d anyone learn any-

thing new about the community? If so, what? The followmg quest1ons

can be introduced into the discussion where approj)r1a e:

a)

b)

c) .

What aspects, of the community do you feel attract people te settle E
‘here? What kinds of pedple (age i economic stzé.tus fam11¥ status,
etc.) are most attracted to these aspects" “What kinds of people
.are least attracted" (Knowledge "Ob_]ectwe #/2)

To highlight'the importance of age and famiéy status as factors in

‘”—*_.\ .
N v -

population distribution, teachers can dsk /students to try to guess ]

where they will be 11v1ng, and why, in four years. Then students

., 8hould try to guess where their parents Jwrll be hv1ng and why,

in four years. Chances are that many students w111 say that they
will be living someplace other than the1r home ‘community in four
year(s, and that their pax‘ents W111 remam where they-are now,
Teachers should encourage students to clarify the reas ons for
these guesses, (Knowledg@ ObJect1yes # 2 and 4) .
~’I‘o further h1g1‘1'hght the 1mportance of one's stage in the life cycle
as a factor in dec1d1ng where to 11$e teachers can ask the follow-
ing. questlons. _If you were 26, single and look1ng for a place to
live, whete would you choose, and why? If you were 35 and had
a fam11y 1nc1ud1ng your spouse two children and a dog, where |

would you choose to 11ve, and hy" If you were 66 gd retired,,
v s ‘.Y*

~
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.
where would ‘you ¢hoose to hve, and why? (Knowledge.Objectives
# 2 and 4) . .
Following the above discussion, ‘teachers may wish to have students .

read and discuss pp. 1-13 in the Upper Midwest Council Study, "Recent
Trends/Future Prospects', (Teachers may xerox, or othervnse copy,
any and all portions of the Upper Midwest Council studies mentioned in
this curriculum guide, as long as proper "acknpwledgment is given.)
’f‘he following questions refer to the material contamed in this'section of
"Recent Trends/Future Prospects." If they have access to A-V equip- (
ment, teachers may wish to have 35 mm slides_'rr}:ade directly from the
maps and tables in the stud1e?>
a) Did farm population 1ncrease or decrease in the Upper Midwest
‘between 1960 and 1970? What factors do you feel niight have caused
a decrease in farm population? What might be some consequences
of such a trend? ' L " ‘,‘" o *
b) . Has the population of the Twin C1ti"es area mcreased or deCreas- '
ed between 1960 and 1970? What are some factors reSponS1b1e for
/ the 1ncrease in populat1on'? How do you think Twin. Cities popula-

R
[Pk

tion growth relates to populat1on change- thfoughout the ent1re
Upper Midwest? . ,
c) ' What do you thmk will be the results ‘of populat1on loss in central® ( ,, ;
| .city areas? ? Why do peoplc leave t&he central é‘rty"’ Should ,gcan)
something 'be done to counteraqtg}rs trend" S
d) Is populat1on loss good for an ag:ea'? Bt populat1on ga.m godd for

an area" Why?

4 , . 4
e) Why do people move? * .l
fy . Will the birth rate, or populanon movement be the most import- ~

+ ant factor in the populat1on future of the Upper M1dwest? Why? ?\
The above questions are related to Skill ObJectwes £1, 2 and 3, and -'/ .

-
Knowledge Objectives # 2 and 4. _ xE
~ In the ¢ourse of discussion, teachers may wish to introduce the
following concepts (refer to '""Key Concepts' #nd Questions'): e

!
- . \

L .__\ . | 23 ;T \\ ,
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a) Change- ) S .
b) ° Factors ’
c) ' Life Cycle ) 1 _‘ )
N ; . CJ s . < .
EVALUATION ¢ S :

“To evaluate students map skills, teachers can choose a map from
""Recent Trends/Future Pros‘)ects” and ask students to summa.nze the ~'
information pres ented by the mapa Students can list the important ques-

tions suggestpd by the data’ Tlnsatype of activity can help teachers to
plan fut&ré map work. )
: Y,

- . ~.
he P 4

To.evaluate qltudent? grasp of the concept ”fa.ctors" , teachers '
can.ask them to d?scnbe the kind of commumty tha.t a hypothetlca.l per- °
.son, or family (des.cr1pt1on provided by the teacher) would most 11\1<er .
choose to live in dnd to explain. fhe reasons for their,choices. . ’
. S : ) — - - . - “’ ' LEI ;
SUGGESTION ' U = o v~ &
Studénts may f1nd it st1mulat1ng and 1nformative to éonduct their ; (. b
A
own survey of residential deC1s1on pafterns within a specific commumty. B L
i
_Students can devise a questmnalre to be d1str1buted among the- fa.culty,. . CoFey
M s [}
iskmg where they live, why they chose to 11ve there, where they lived .. .4 (&
)\ previously, their family status and their age, and where they would ' R - F
- e - PAURTE AN By
m},ﬂ move if they decided to move again. The same type of survey can be - Sy g
: : oKy
taken among the students, or the community at large. Students can them } ; ,‘;;;jz -
tabulate the da.ta. and prepa.re an article to be published e1ther in the ° }, f .
TR Sy 2
‘school newsPaper or (if they are lucky) the local newspaper R ViR
' . . BINR (ECA
¢ ~ e ’ ) '»4 ! ,?
B - 4 -4
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_MAJ'OR CONCEPT - EFFECFS OF FQPULATION CHANC}E
< ) 30 ) -
N AN ~
OBJIECTIVES (see "Inst(t“uctmna.l Ob_]ectwes”) : o
Knowledie ObJectnre\ YL X . .

‘ e
* <] .
. 4) Students recogmze that cgntmumg,ckanges in populat1on size and

. "
* distribution ;mll have 1mpoftant spcial cons equences.

. Affectlve Objective’ L A . A

\'1) Students recogmze that they wrll be 4involved in populat1on changes v
and their conset;‘uences in the fdture. '

- - "- >

PROCEDURE bo

' <

' - ' < .
As an introduction to“’th1s concept te;achers may wish'to use an

activity appearing in tMagazme Intércom #E 12 (218 East 18th Street,
New York, New York,10003): " ~ .~ o :
1Y ou might want to have students’ cons1der their own class- _
. mates and fihd out how mary of them are frogn families .
. which have moved and-some of the reasons, ﬁ;r ‘those mov-"
ings. Ask students if they can list some of thwhort range (
effects their moving might have had on flie areas from which /
.»they came, and into wh1ch they moved. (Consider, the im-
pact on housing, scho8f® transportation, water usage, -&tc).
Also you m1ght consider the are%.%f\m which your school is

- located,. Is it urban (central ), suburban; rural, a de- ,
"« clining rural area, a rapidly g®wing-suburb? What are .
the impacts of population movements on that area - today? ‘ .

Ten years from now ? Can you list some of the reasons why
. population distribution is, as 1mportant as population growth"“
(Intercom, p. 56.) e
_+ The- above d1scuss1on activity is related to Affectrve ObJective £ 1.
AS/g, follow -up 1earmng exper1ence, teachers may ass1gn students i
to read the section of the "PoPulat1on "Mob111ty“ study ent1t1ed "Effects .
of M1grat1on“ (pp. 25- 26) This short section explores the effects .of

mlgrétmn from four perspectives. F1rst there is the perspect1ve of

-

C—

Q.a 60022*\ ) | .




those who migrate. The second viewpoint i's the national perspective,

focusing on the total labor market in a macro-economic sense.| Finally,

i,there are the related perspect1ves .of the commmunities of or1g1n and

destination of m1grat1ng individuals. A discussion of th1s section can
help highlight Knowledge Objective # 4. ) . ’ “

After the above discussion, ‘teachers and students may be ready

-l

for a cha.nge of pace. I they wish, they can clarify the meaning of -

—

this major concept by meahs of a very simple card game,
Teachers can- create a deck of bet\veen 30 and 60 cards. Each

card should contain a descr1pt1on of a pgpulatmn related event (that 1s,

some kind of change in population, and its relate social consequances),

Anywhere between'2,and 10 players may participate, The object of the

game is to accumulate tHe most points by the time the deck runs out.

Players take turns drawing cards. Each card hes a description of a

>

‘population-Felated event, and an explanation of the meaning of this

event, 'The epranatio°n also includes a point value, There is absolutely
no skill or strategy required. The winner is determined by pure luck.

However, the point of the game is to introduce studentspto the idea that

-

any population event has an impact upon a community, and that this
1mpact is often a comb1nat1on of positive  and negative effects. The
followmg are examples of Cards. Teachers. land students should have
little trouble making up rnoi;e cards, as they can refer-to the two Upper
Midwe_st‘CounEil studies for ideas, Teachers may wish to spend a few
dagrs having several classes make up decks, Then c1a§ees can exchange

- decks to test them. Or several classes can pool their efforts to make one
. ' ¢ '

big deek for everyone. ,
1 CARD p TOPICS FOR DISCUSSION

A doctor and her:husband, a téach-  Who contributes more to a com-
er, and their four children move in~ munity < renters or homeowners ?
to'your ‘community, They use some Why?~

. ) AR,
of their savings to rnake-gq down-pay- :
ment on a new house in tdwn. The  Were you surprised that the woman
husband joms the United Fund Drive was the doctor, and the man was
and his wife join§ a drama club, the teacher? If you were, why?

[} . v \

A
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Since your lommu’nit[has aneed
for doctors and teachers, and sihce
it looks as_jfl this family intends to

are
modernizing their operatidon. \|Thus,
they will bring 155 of their current
employees with them. Of the re-
maining 100 employees,, 40 are able
to find new jobs in towr¥ 15 move
away to seek employment elsewhere,
and 45 are left unemployed.
Your community loses 30\
the loss of this relatively 1
.number of wage-earners, 3§ points
for the lost tak revenue fronl the
- company, 10 points for the added
burden to the local Tabor market,
and 5 points for the demoralizing
“wetfect of this event, On*the other

ints for

‘{hand, because the canning company

was a héavy polluter of the town's -
iargest Iake, your community gains
45 points for the benefit to the local
environment, for a net LOSS. OF 30
POINTS.
o 3) . [ .

A community college is built on the
outskirts of your town. -The present
enrollment of the college is 1,500 stu-
dents, with a projected enrdllment of
at least 5,000 within 10 years s The
influx of populatmn into your fome
munity places a short-term strain

2

~ on'the Iotal housing market, benefit-

ing property owners (gain 10 points),
but hurting buyers and renters (lose

. TOPICS FOR DISCUSSION

~ . «
\ [
. AN
" o
.- - .
-

‘described on this card is a
smaller, or-larger, commumty ?
WhY’ . > " N

If the owners of the company said
that they would remain in town in
exchange for a’lower tax bill, and.
less pressure on them to curb pol-
lution of the lake, how would you
react ?) Why?

What are the benefits and draw-
backs of a cqmmumty having one
la.rge major employer ?

y -

o o

N

\

-List all of the local businesses

that would prébaibly benefit from
the location of this college in this
town, Explx(;in the reasons for your
choices, '

.
g ‘
<

- What public services would have

to be added or expanded as a re-
sult of the people who would )
move into town ? Why?

10 points).  The student® & staff of the
-, 7 N

. .o 27
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school provide & new market for
local businesses (gain 30 points].
The-schodl, itself, provid&s use-
ful and enjoyable cultural and
educational opportunities for the
adult members of your communi-
ty (add 20 points), There is, un-
fortunately, 'some strain in the re-
lations between older residents and.
the college people, caused, In part
by .the fact that-the school was built
adjacent to an older, established,
quiet neighborhood, over the pro-
tests of the residents. For this,

. our community loses 20 points,

e %or a net GAIN OF 30 POIE]‘T‘S.
4) '
" AN ery large percentage of your _
small town's recent high school -
graduates moves away to medium
-and large-sized cities, as well as -
college towns,, Few of those who
move away ever return permanent-
ly, and few young families have
been . moving into your community -
lately. .
Because this is demoralizing to

> the older population left behind, your
community,loses 10 points. How-«
ever, because so many:. young people
move away \ there is a low rate of
unemployment in’your town (which
has xery few jobs :t'or young adults

anyway)., Due to the fact that this

.ouf-migration averts a serious strain”

on the local labor market, your

comimuni ains 15 poinis, for a net
GAIN OF é %OIN’TS.

5)

Your small town, s1tuated very close
to 2 major metropolitan area, has
experiehced a major influx of pop-
ulation,. gam\en& an average of,1, 000
new residen Yyear during the past
five years, fofa. total population of
8 000 .

- 28

. . S

.marry.and raise their families

v - \ ., ”

" Why do young adults leave small

towns for cities? .

What do you think would convince

-some of those who maqve to stay?

Is it better for youhg adults ‘to

where they grew up, or to Nve in, « .
different places and see a bit of ., ... -

o

the world? Why? & o
: . S
H k8
e
. (} .
What factors do you feel may
have cau€ed this rapid in-migra- -
tion into your community?
te ~ ‘ 3.

Does a community have the right
to restrict the numbers of people
who move in?

¢
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‘ } *" CARD - 'I‘OPICS* FOR: DISCUSSION
o " Begause this in-migration has stim- Isthere a.ny way that the town could
' sfmted local business and benefited =~ have anticipated this major.in-
s © 7. lIoca} landowners, your community mlgratmn" ‘ . .
-gains 30 points, - However, this ex- - - A
e plosive growth has created problems o i ¥

. . L.
; - as well,” Inadequate zoning regula- ' — -7 o Sv .
. .tiong’ and building codes have fea to’ ) ‘ D e T
* "problems with sewage diposal, ahd:, ~ . ' o '
! _the presence of ugly apartment com-' ‘ R ‘ :
¢ ' plexes, For these problems, as well - ’
' 28 the overcrowding in the 8Chools =~ » N\ .
caused by the rapid growth in popula- \ :
*tlon, your communi loses 40 plnts, ~ . ) T
"for a net LOSS OF Ig PUIN’T‘S . -
..6) e : - _
' " A major electromcs f1rm hasg'decided Are there any other beneﬁts or ‘
d _to locate 1n your beautiful community drawbacks that.have not been
b .15,,.00] will contribute more ment’mned 6n the card? ° ..
o than I w residents; and will | _
R hire 150 local peaple,* in atdd1t1on to . ghat do you thmk w111 be the. '
' the staff that it brings with it, , In ffects of this event on the local “g_
addition, the firm will make a maJor housing market?-.
% contnbutlon to the’ comm,unlty Lot { :
.. » through the propertytakes it will pay. Would 'the 1mpa.ct of this event be
% * In order to convince them to locate ' as great,,g'rea.ter or, less 1f the
' . in your small city you ‘have passed a electronics firm, moved into a
’ bond issue to pay for the develop&‘nent city of 150, 00°0" Why"
; of two new large parks, and have in- _ > . . ;
P - c¥eased property taxed to build a new -

L]

. high school -In addition, 'your com- . L . . ;" i

P T ‘mygity has. promised to upgrade the "= . \ o
' “local airport, - ) . , PR Ve
. The bond issue angfplanned 1‘mprove- : - - 2 N
* .* ments create a financial strain on the ; ' . e
Community,.” For this you lose 30 poinfs, | T -
! ...  However, the planned improvements . = - - o
$ G will’contribute tq the-quality of life of . ’ S
© "% _tHe residents of your city, For this . ‘ e,
'you gain 25 points, Thenew jobs, , ' o S
added taxpayers and increased ptop- R P
erty tax revenue result in a major s T o
., benefit to the community. For this you * : AR
ain 30 points, Because thig i1s a;rela-. ., (\ .
tiVely pollution-free factory, you gain - ' ) ~
S ‘an additional 10 points, TOr a net . e .
"BF 35 POINTS , - :
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method of playlng the game. '

C These sa}mple cards and questions for d1scuss1on suggest the

(
The player who chooses a card reads it

wout loud Aftea th;s the teacher should probe. a11 part1c19ants to see

if they understand the event‘ and 1ts consequences.

per7 card- - SR

T

X

L4

>

-

_ The sample
% questions to the right of eat:% sample card show how this m1ght be done.
Teachers should plan to épend anywhere from two to twénty minutes

~

teachers can refer .to the descr1pt1ons and ana1ys1&bohta1ned in the .

“Recent Trends" and "Populatmn Mob1hty" stud1es. A

. o .
o

EVALU ATION

e N

‘ example :

——

3
~

~

LEN

~

s/

v * \’

~

.
v

>

Teachers can create amatr1x such-as the fOIIOng ncom 1e te . o

POPULATION EVENT AREAS OF SOCIAL CONSEQUENCES

R e, :’\
5, A -
. N
<

Housing,

~ e

-.School

Enrollme nt.

Taxes !
€S

B

ca1
iness

~ L4

L]

B

-

[

J

&

AR

LY

cards), ask1ng students to enter the event in the appropriate sPot on the
Styd ents s}'ould—then_be allowed su.ff1c1ent timé to £ill in the ,

matr:.x.

-

. Teachers ¢an give each student a cobpy of the'blank matrix,

-
B4

\Thlen

S

they should describe a simple -population: eve‘(n’t (similartto thOSe in the

gy
spaces under the "soc1a1 consequences" head1ngs. ,/Teacheas may"or

For further ideas concerning populat1on events “and conseqwences,

-

s
may not chdosé to asmgn formal grades t5 this exert:1se. In any event, .

' students gfraSp thecconcept of ""effects of populat1on chang/ "

-
M
&>

%
30

Y * ’
o FA

¢}
N )
?

~

s it should prov1de teachers and students with a sense of whether, Cor not

C
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] OBJECTIVES (see "Instructional Objectives™) - .. . . .1~ L
Knowledge Objectives T
2) , Students recognize ba;sic'fa.ctors contri<b§1tin'g to pol‘)ulatioﬁ change
and distribution. . ' A
4) Students recognize that continuing ‘c‘mnges in population size and\\ . \’Q ‘- )
distribution will have important social consequences. s N
Affective Objectives . ‘ ’ P
1) Students recognize that they will be anolved 1n population ch\anges

» and their consequences in the future. ' B

AN

»2) ~Students recognize that the 'future’ is.very near !} ha.nd and is

3 . -

spmethmg always to be considered.

»
- s ¢ g .
% .

PROCEDURE C I ‘ “ .

~

Ha.ve students read Appendix A, "Alternative Futures" (pp.30-36) -

[

in the ”Popula.tmn Mob111ty" study. This is the most speculative part of

(g4

.both reports. In essence, the three scez}a;rios are informed guesses of
- what our future might be like, given certain sets of circm'h.sta.nces.
: Unlike dtlher portions of the studies, this section does not rely hea.vily Coo g
& ,upon "hard' data (facts and figures), Instead, the scena.r1os were con-
‘ structed by a praces’s whereby a committee of 1nte111gent expenenced
men and womerr sat around a‘table and traded thei N ost deeply con- : 2
sidered thoughts regarding the future. Teachers who agree that
v . scenario construction is a._helpful exercise in creative thinking mdy o
wish to follow o\\J:r pro-cess, as déscribéd below. | ,
- One of the first things‘'we did in creating our scenarios was to
outline the basic steps necessary to complete the project. The outline

> iook/ed somethmg like. this:

c _ - 31 - 't

ki




e

T Solicit Suggestions ‘
A. . Ask for suggestions regarding factors 1nf1uenc1ng ) >
. . population movement that: I -
X . 1. Have been, and will continue t&#be, portant; )
2. Have been important, but will declink in import- S
” ance; ’ : . N
’3. Have not been important_to da.te but will become
so.
B., Askfor suggestions regarding scenario-themes.
1 Urganize Suggestions
A, Ma§<6e master 11sts of suggested factors and scenario
‘ topics-, : ;
. B. Submit master lists to the committee, and ask'them . N

. to recommend which factors and topics we should,
, concentrate on,
III. Scenario Abstracts .
A, For each of the three scenario topics chosen, write
a 250 word abstgact, summarizing the intended themes
of the scenaridf
IV. Scenario Matrix

A, Create a matrix outline to use in planning the scenarios.
B. Fill in matrix outline for eac. r~enario topic.
V. First.Draft . - g
" A, . Write first dra.ft and submit to committee for criti-
¢ cism., .
VI. Second.Draft :
A, ubmit second draft to committee for comments, .
" (While we went through numerous drafts, teachers may
- desire to abbreviate the process.),
VII, Final Draft
. A, Re-draft.scenarios and submit to committee for final ’
XY approval, )
N v . ‘ﬁ

»

Inl order to enhble studer;ts to work int‘ens'ively on f.héir ‘own
scenarios, it may be best to d1v1de the class 1ntq three groups, each of
\whach will work dh a single scenano, and report on 1t to the class as a
wh01§ The best tzme to do this is after the whole class understands
what écenanos are,’ a.nd a.grees upon the scenano .topics. ‘
Stu;iymg the scenanos in the "Populatmn Mob111ty" study should
prepare the class to follow through the first three steps in the a.i:ove .
outline, For the fourth step, the sceﬁrm matrix, teachers may w1sh
to adapt the matrix used by our staff in: the 1n1t1a1 creatmn of the scen-
arios. Thjs matrix is reproduc ed for your convenience on the followmg

two pages. Teachers should make sure that the termmology in the

Rl




’
[y ' ‘ . . - %,

"factor'' boxes is easily understandable. 'I‘hroughout the process of

oreatmg their own scenarios, students should be challenged to 1dent1fy £

- ,

the basic assumptions which lead them to make their paitmular guesses. ~

Teachers unfamiliar with scenarios and futur1st1c stud1es should
consult one or more of the followmg books befqre embark‘ing upon this

learning experience: Values and the Future (Baier ahd Reschen),’ The
“ Year 2000 (Kahn and Wiener), The-California Tomorrow Plan {Hellex),

Future Shock ( Toffler). An excellent maga'zine for those interested in

scenarios and futuristic studies is The Futurist (World Future Society,
P.O. Box 30369, B%thes&a; Branch, Washington, D. C., 20014), The

World Future Society has rany branch associations throughout the

United States. Society members are often willing to assist teachers

L 3

- interested in injecting future studies into the curriculum.
. J . . . .-
NOTE: . : _ \
While some may feel that this exercise is for advanced students
only, we feel fhat all students can benefif from thinking about the
future since all students will live in it, If the process of constructing

scenar1os is too complex for your class, concentrate upon having them

d1Scuss the scenarios in Appendlx C. When c11scuss1ng these- 8cené.r1os, ,

try not to focus upon whether they are ""right" or ""wrong'', but rather ~,

upon understanding how such outcomes could come about-in the future.

- >

v ‘

SUGGESTION: I A } -

Students may wish to create scenarios for their own commugities.

"Teachers and stude'nts“ may invite local officials, business and.civ\c L
1eaders to_testify before the class' "Committee on '.the‘Futur[e"' The
‘ f1nd1ngs of your class committee should be releas ed to the local news
- media, . The Minnesota Gommissicn on the Future (101 Capitol Square

Bu11d1ng} St. Paul, Minnes ota) is a good source of 1nformat1on.

~ia
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- Ideas for Additional Learning Experiences

'
h

The four sa.mple learnmg exper1ences 1nc1uded in this- gulde
just beg1n to ‘explore the poss1b111t1es inherent in the study’ of population
and social change. The follong suggestmns are intended to help those
-~ teachers who desgire to go beyond the sa.mple learning experiences, and
' create their own. ‘ ; |
1) Teachers should be aware of the fact that state departments of
vital'statistics ‘1ave data by geegraphacal area on fertility,
mortality (by cause)and morbidity (by diease) Students can
learn a great deal by mapping and discussing these data asle\e
rates can vary widely from place to place,
2) Students can read th;'ough a magazine or newspaper and clip out
- ! all the advertisements that encourage people to éet married and
. raise cfhildren, or stay childless and ""free':, How many of éach '
ad_ve;tis ement can students find? Which type of ad is more prev-*
; : alent? What does this tell us ahout cultural values regardirfg'
marriage and family formatien in America?
. '3)' Teachers can present prof11es of live births'in the United States
S . and the Ypper M1dw.est since 1920 and ask-students #o speculate ]
, ‘as /to the cons equences of the w11d1y vary1ng~b1rth rates and the
. _.varying sizes of the age cohorts today. . )

®

4) .Students can construct age-sex pyram1ds for var1ous aread and .

‘ " speculate as to- the“e'f?egts of m1grat1on on these pyramids.

. 5) . Us1ng t0pogtaph1c and climatic maps have students determme
wh1ch areas of the world are best suited fo - settlement. Tb.e.p
have students check their conclusmns agamst a map show1ng world
population density. ’ '

6) " Using Historical Stat13L1cs of the.United StateS° Colomal Times

.

“to 1957 (U.S. Government Pr1nt1ng Office), students can study
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population changes in the United States over long periods of time,

and fry to explaip espegial})f dramatic changes in relation to

A . L
historical events or conditions. .
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- * Sources of Further Information . .

\
While there are npmerous comme,rmally‘ ava11ab1e curriculum

packages that focus on populat1on, teachers w1th time and 1mag1nat1on
'W1l1 find 1t much less expensive, and more excrt1ng, to create their own -
~+ " curricula’in the area of population and social change, The following is . °

an introduction to the most fruitful and inexpensi(/ so,u’rces of informa- |

-

tion and materials for te‘facher's who wish tp-design their own population o _
N education curricula. K | ‘ L o : :
. . . An excellent starting point-is the April , 1972 issue of Social

Education (Vol. 36, £ 4), the professional journal 8f the National

Council for the SociaI Studies (1201 16th Street NW., Washfhgton, D. C., ‘

20036). This 1ssue, ed1ted by. Stephen V1ederma.n of the POpu,latlon

Council, ,is devoted ent1re1y te populat1on education. In addition to stim-
ulating articles on the subJect‘ there are excellent b1b110graph1es of
‘ books, art1c1es,>.perlod1cals R “and aud1o/v1sua1 mater1als & N
v " The 1970 ydarbook of the Nat1ona1 Council for Geograph1c Educa- LTk
- tion, edited by Dr, Paul Grlffm, is devoted entirely to populat1on. Its |

»

title is ''The Geography of Populatmn " .

A more recent guide to populat1on education is’ the excellent
Intercom # 72 (May, 1973), av;ﬂable from Intercom (218 East 18th Street ' L
New York, New York, 19003), This booklet contains essays on populktion

education, a teachi'ng unit on the subject, and two useful listings -~ an |
P annotated gu1de to Organ1zat1ons providing information and as s1stan£:e to
"teachers, and an annotated 11st;ng of books, articles and 1nstruct10na§
materials., . . -
Teachers will be impréssed,with the publications of the Popula— ' . fri

" .7 ington, D. C., 20036), ‘Publications include PRB Selection, World
/Popula.uo_n‘ Data Sheet, Population Bulletins and Interchange, all for a :

- " tion Reference Bureau, Inc. (1755 Massachusetts Avenue N. W., Wash- H

\ membership, fee of $5.00, In additi'cn, eachers may wish to examme
' - N ) P ‘ , , % ) Y ]‘ ’ {

T G Y

-
[WAPN
.

- . . 00035 | .o .
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the 1970 72 11st of PRP pub11c at1ons§£or 1nexpenS1ve, st1mu1at1ng back
issues and pamphlets BT . Ve

In addition to the: fg\g\ul.ar pub11cat1ons of the Bureau of the Census,

the Bureau Infermation Offichas produced 2 number of useful classroom

<

materials: The best set of mat&uals is entitled We the AmerJ.cans and

is available at nominal coSt from the Supermtendent of Documents ‘

" Government Printing Off;ee Washrngton, D. C.,20402

Perhaps the'most concentrated Source of stimulating information

on pop.ulatmn and 1ts soc1a1 1mp11cat1ons in Amer1ca 1s Population and the

1%
Amer1can Futur% the report of the Comm1ss1on oh Populatlon Growth and’ .
the American Future. Published in 1972, it is available at $1 75 from

the U®S, Government Printing Office, or as a Signet Classics paper-,
back. In addition to good prose and exéellent graphics, the report offers

students ‘valuable insights’ into the work1ngs of a Pres1dent,1a1 Commaission.

-

-Options, a study guide to Populatlon ahd the Amerlcan Futuré, is avail-

able from the: Populat1on Reference’ Bureau, Inc. ‘Using these two volumes,

teachers can éas ity (and 1nexpens1ve1y) offer a fu11 se,énester course on - ,
population and Amer1ca é‘future In add1b;on, Optzons conta1ns an excel- L A
lent descr1pt1ve list of: references T s

Many popu1atlon. edfucauon materials concentrate more heav11y on
populat1on growth than on distribution. Teachers interestedinthe latter
topic should contact the Center for Informatlon on America (BoxC,
Washingtor, Connecticut,’ 06793), a naon- prof1t,nonpart1san educat1ona1
group, for a listing of tb(ear inexpensiv pamphlets (50¢ each, with bulk
discounts) in the Populat1on Profiles series. . - - _ ; \p

N
- Finally, for those n}terested in the subject of 1nstruct1ona1 ob-~

Ject1ves, a pub11catm,nt1t1ed "M1nnesota State Assess nt ObJect1ves”
is available free of charge from Mr. ROger Wangen, Sor&}\Studm Con‘-
sultant, Minnesota Department of Educat;,on, Cap1tol -Square B\Iéisng,, ) ’
St. Paul, Minnesota, 55101. | ~ "

-
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. J
Evaluation Sheet
X . .- ,
\ *
.
So that we might revise this guide and better serve your needs,
we would appreciate it if you would take a few minutes to fill out and re-
turn this evaluatiort;e;}\s,net. At the bottom eof this sheet is an order form

for you to fill out if you desire to ocrder additional copies of these popula-
tion education materials. Please feel free, however, to make your own

L e e R R

o . copies,
L Did you find this guide well-organized? Easy.to read? =
/ E )
Vo2, Did you find thé€ material in this guide to be unduly biased 1n any
: Wa.Y‘? 4 i : »
1 . . - -
' 3. Do you plan to use any portion of these materials in your c1aSses9
g: I so, in which classes‘? .
;«]E . N ¢ \
) 'E)‘: 4, Would yoh recommend these materials to any of your colleagues?
8
Al ;
wl 5. What do you feel-is lacking {dn this gmde" What would you like to
i §: see added or deleted?
45 . - :
3: 6. Would you be interested in the possibility of attending-a one-day
' ) workshop devoted to d*scussmg ways in whicﬁ/to' use these ma-
! terials ‘? . .
. i
‘ *
]
] ! .
' ot ;
i Please send me: COpleS of Population and Sotial Change, $1. 00 each.
' R _. copies of Recent Trends/Future Prospects, $2.00
- 1
] . A\ ea—ch
o - ___copies of Population Mobility in the Upper Midwest, .
Lo . %2 00 each. ‘ .
L T
i Name: - - '
! Street: , — :
R City/§tate: _ ' _
] . h ”
i Please zéply to: Upper Midwest Council ' e ’
. Federal Reserve Bapk Building :
' . Minneapolis,” Minnesata’ 55480
-\ : . ~ \ . s ' ’ -
' . L " . :
° ; . 43. . ‘ .
- ¢ ~ .
]
¢ ) . . ' .. -( ‘
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« ' .
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